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CHAPTER I 
INTRODUCTION 
The handicapped child has a right to grow up in a world 'Which 
does not set him apart • • • but which welcomes him exactly as 
it welcomes every child, which offers him identical privileges 
and identical responsibilities. 
All the physically handicapped have problems to meet as they 
attempt to adjust their limited physical equipment to the de-
mands of living in a social enviromnent • • ~ among these, the 
most difficult is the adjustment to hostile social forces •• 
• the reaction of hostility toward the crippled, the deformed, 
and the disabled ••• (which is) a carryover from medieval 
times • • • The physically handicapped thus bears a double 
?urden, ~s actual disability and the social restrictions it 
J.ncurs. 
In the adolescent years the growth of the personality requires 
nurture and sympathetic handling. These are tender years for 
the crippled child, when lives can be reborn3through stimulation or crushed by frustration and indifference. 
These statements, coupled with increased public awareness of the 
rehabilitation problems being faced by persons disabled or handicapped 
through accidents or war injuries, offer a challenge to workers in group 
work organizations serving children and youth to revierr their m~ programs 
to see if they are serving children with handicaps and helping them in 
their social adjustment. 
The philosphy and objectives of social group work and of the social 
agencies which use the group work method have . ·been often and variously 
but similarly stated, and in essence can be summarized in these state-
ments made by Harleigh Trecker: 
1 1Vhi te House Conference - 1930, Addresses and Abstracts of 
Cqmmittee Reports. P• 292. 
p. 18. 
2 Henry H. Kessler, Rehabilitation of the Physically Handicapped, 
3 Ibid., p. 31. 
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Social group work recognizes and places significance on the 
fact of group life. From infancy onward every person is a 
member of groups in an ever-vvidening circle • • • Social group 
work believes that individuals can be helped to grow and change 
in personality and attitudes because of their experiences >vith 
other people in the setting of social agencies • • • social 
group work is fundamentally concerned "'irl.th the development of 
individual personality ••• The dynamic forces of group life, 
those qualities Tmich 1vhen understood and harnessed make groups 
influential, are the relationships between people and their 
interactions in the group • • • Social group work, like all 
other social work, has roots in the democratic ideal • • • The 
method we call social group work is operating to its fullest 
ext ..ent vvhen it makes for the release of individual capacities 
and the growth of well-balanced personalities ••• It has been 
well stated that social group work is primarily \means to an 
end, and that end is the development of persons. 
The individuals with physical handicaps, whether they are living in 
their ovm homes and going about in the community, or are living in hos-
pitals or special schools, have the same need of help in social adjust-
ment and self-development through groups as do physically normal persons; 
and because of their physical inequality the former need even more help. 
This fact is receiving recognition in the fields of group work and recre-
ation where special programs are now going on for individuals who cannot 
take part in regular programs; this is evident in hospital recreation for 
convalescent patients, and in camping for the diabetic, blind, or those 
vvi th ca rdiac or orthopedic conditions. Some of the aforementioned and 
others 1vi th less obvious handicaps have become members of the regular 
groups in agencies whose programs are planned primarily for physically 
normal children. 
Opinions vary as to whether handicapped children derive more benefit 
from being in groups whose membership are the "average and norma.l11 chil-
dren, or in the groups especially formed for the handicapped ones. 
4 Harleigh B. Trecker, Social Group Work - Principles and 
Practices. pp. 11-13~ 
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Opinions vary also as to whether and how much the usual program activities 
and ways of work of a nation-wide youth-serving agency can or do help in 
these children's social development and adjustment. 
One of these agencies whose program had been popularly thought of as 
being for the "average normal" girls has for many years 5 included and 
encouraged work with handicapped girls. This is the Girl Scouts of the 
United States of America, among whose members are found physically handi-
capped girls in 11 regular11 groups and in groups composed entirely of handi-
capped girls in hospitals or special schools. It is this agency which 
the 1m ter has selected as the subject of t his study, for ti!lfo reasons: 
a) ·within this one organization can be seen the two types of groups pre-
viously mentioned, and b) the writer has some familiarity with this organ-
ization and its program, having been affiliated with it for many years. 
Purpose of Study 
The purpose of this study is to assess the effectiveness of me.inber-
ship in Girl Scout troops in assisting physically handicapped girls in 
their social adjustment. 
It can be assumed that these girls a re deriving some benefits of fun 
and skills from t heir participation in the program because they stay in 
the troops, and new ones join; but can it be assumed that these girls 
are being helped in their adjustment to their physical sit1~tion and in 
their social adjustment wi·th other people? Or are the physically handi-
capped girls who enter the Girl Scouts already as well adjusted socially 
as the physically normal girls? If it is found that Girl Scout member-
ship · does help physically handicapped girls to make social adjustments, 
5 See page 22 
il 
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I in what ways does it assist, and what are the limitations of this pro-
! gram? Are there special values in the fact that it is a large national 
i 
I
! organization with groups accessible in nearly all communities? Is member-
ship in a troop of "normal" girls or a special troop for the physically 
handicapped more effective? Are there kinds of physical~ handicapped 
girls who are better off in troops of "normal" girls, and others 1vho are 
better off in troops especially formed for a particular kind of handicap? 
Other questions with which the Girl Scout organization is concerned 
relate to program and training helps for the leaders of troops with physi-
cally handicapped members and problems of receiving or making referrals. 
What adaptations of program in troops of "nonnal" girls are necessary 
because of the physically handicapped individuals in those troops? What 
special training or written material or other help do leaders feel they 
need in order to work successfully with physically handicapped girls? 
II What are the problems of receiving or malcLng referrals? 
Scope of Study 
The individual Girl Scouts and the institution Troops selected for 
this study are all within the Greater Boston area. 
The only specification for selection of individual girls, other than 
that they are physical~ handicapped, was that they must have been members 
of a Girl Scout Troop for at least one year; they may or may not be mem-
bers of the organization at the present time. 
Within the Greater Boston area at the time of this study, January 
through May 1952, there were thirty-seven Girl Scout Councils. Selection 
of those councils contacted for permission to include their physically 
handicapped Scouts in this study was at random; it was made solely on the 
I 
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I basis of which executives or council presidents the viTiter was able to 
reach by telephone until such point as the writer had located enough girls 
for the study. Seventeen councils were contacted; three of them reported 
that they had no physically handicapped Scouts registered at that time or 
·within the past two years; thus all individuals in regular troops used in 
tl'lis study are in fourteen councils. In these councils the writer found 
forty-nine girls with physical handicaps, of vmom twenty-eight are in-
cluded in this study. This selection included at least one of each kind 
of handicap found in these troops. A table showing councils contacted 
and number of their girls included in the study is shown in Appendix A. 
A table showing types and numbers of physical handicaps included in the 
study is shown in Appendix B. 
Of the institutions or hospitals, in Greater Boston, caring for 
physically handicapped children, six have Girl Scout troops; four of these 
were contacted and used in this study. See Appendix c. 
Method of Procedure and Sources of Data 
In preparation for this study information was obtained from the Girl 
Scout National Organization about some of the questions with which they 
are currently concerned in work ·with handicapped Scouts, so that where 
these concern leaders they might be incorporated in this study; and in-
formation was obtained about location of institution and hospital troops 
in this area. 
Local Girl Scout Councils (see Appendix A) were contacted, eleven 
by personal interviews and six by telephone calls, for names of leaders 
of troops having physically handicapped members. (Council records shovt 
which troops have handicapped members, but do not indicate those members 
5 
by name.) 
Published and unpublis ed material, concerning the needs and social 
rehabilitation of physically handicapped children, was located and read. 
See attached bibliography. 
Schedules of questions were prepared for leaders of regular troops, 
and for leaders of institution and hospital troops. These are included 
in Chapter IV, pages 28-29 and 42. 
Troop leaders were contacted by telephone or letter and when, as in 
most cases, it seemed the,y had good material for further study an appoint-
ment YTas made for a personal interview. Of twenty-eight leaders contacted 
(beside the wr.i ter) three did not reply, and five had such scant informa-
tion that it was apparent it would not be usable. In some of the troops 
there was more than one physically handicapped member. The tvrenty-eight 
girls considered in the first part of the study belonged to tvrenty-one 
troops ( tvrenty besides the one led by the writer). The girls considered 
in the second part of the study belonged to four institution troops. Thus 
twenty-five troops were used in this study. 
Information was obtained through personal interviews with fourteen 
leaders, telephone interviews with seven others, an~rers to written 
questionnaires from three leaders, and the ir.riter 1 s troop. 
The original plan of obtaining additional information through inter-
vimvs with girls 1 parents and other community persons had to be dropped. 
From the first few interviews with troop leaders the wr.i ter realized it 
would be impossible to obtain understanding and cooperation in the study 
from those parents who refused to recognize their cllildren's handicaps 
and resented any persons who took special interest in their children. 
Such attitudes would influence any information they might give, if they 
6 
would even consent to an interview; and the requesting of an intervievr 
might cause them to be annoyed at the troop leader or withdra-w the child 
from the troop, for nei t ·her of which possibilities did the ?Iriter wish 
to be responsible. It was also known that some parents would be most 
cooperative, but the study would have to include all parents or none, 
thus it was decided to limit the study to material available from troop 
leaders and other Girl Scout personnel, as camp directors, or executives, 
who know these girls. 
Information obtained from the various intervimvs was compiled and 
analyzed and is presented in Chapter IV. 
I.d.mi tations of Stud.y 
There is always a limitation in attempting to assess anything about 
a person or group of people through only one contact or interview per 
person. 
This study is dependent upon opinions of leaders, vmich are often the 
feelings of leaders. 
An individual's social adjustment involves total personality and inter-
relationships with environment and all phases of one's life and activities, 
and this study is taking only one small segment of the individual's life. 
Value of Study 
This will provide a first-hand report of wha t is actually being done 
for and vvi th physically handicapped girls in a cross-section of Girl Scout 
troops in a metropolitan area, and with this, a resume of the problems 
-rr.i. t h which t hese l eaders are f aced . 
This wil l p rovide inforr..n.ati on as to whether or not there is coopera-
7 
tion on the troop level with other agencies also concerned with physi-
cally handicapped children. 
This will provide information, on a ve~J small scale, to add to 
knowledge alreaqy possessed by other students of the needs of physically 
handicapped persons, as to the ldnd of benefits derived by physically 
handicapped persons associated Vlrith "normal" groups with volunteer 
leadership. 
Plan of Presentation 
Handicapped children and their needs in social adjustment as discerned 
from various published materials is reviewed in Chapter II. 
The Girl Scout movement, its program, and its prov-isions for handi-
capped girls is discussed in Chapter III. 
Data obtained from interviews >vith leaders of physically handicapped 
Girl Scouts is presented in Chapter IV. 
The writer• s conclusions, answering the questions posed in "Purpose 
of Study", are presented in Chapter V. 
One appendix reviews the Girl Scout troop composed of hard-of-hearing 
girls with which the writer was working preceding and during the course 
of this study. 
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CHAPTER II 
HANDICAPPED CHILDREN ARE LIKE NORMAL CHILDREN 
Need of Social Adjustment 
Children with physical handicaps have t.he same basic needs as all 
other children for love, security, recognition of their abilities, t he 
satisfaction of creative activities, and identification with groups of 
t heir peers; they possess similar potentialities for intellectual and 
spiritual gr~vth, and for being participating and contributing adult 
citizens; but i t is only within the last fifty years 1 in this country 
£hat this concept has been accepted to the extent that there has been any 
real progress in an organized way to provide them -with car.e _, education, 
-· 
rehabilitation, and socialization. 
Now there is general recognition of the fact that: 
The handicapped child has a right to a life on which his handi-
cap casts no shadows, but which is full day by day with those 
things which make it worthwhile, with comradeship, love, play, 
laughter, and tears - a life in which these things bring con-
tinually increasing growth, richness, release of energies, joy 
in achievement. 2 
Today the th:j.nking of people who are wo:rld..ng wi. th physically handi-
capped children can be summarized in excerpts from an article b.Y Edgar A. 
Doll, a consultant on psychology for the National Society for Crippled 
Children and Adults: 
A major problem in the education of the handicapped is the 
problem of understanding. We need to understand the handicapped. 
• • • vVhat is a handicapped person? It is a normal person who 
has a specific disability of some sort ••• Let us look at the 
abnormal people ••• The concept of normality, of course, is 
-
1 Kessler, ~· cit. p. 26. 
2 Vfuite House Conference, £E• cit. p. 292. 
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always relative. Not only that, it is directed in particular 
area s • • • the normal person is abnormal in some respects; 
the abnormal person is normal in most respects • • • So when 
you speak of a handicapped person, you specify the handicap, 
but after you have mentioned the degree and nature of the 
handicap, you still have the person to deal with ••• Therefore 
we need to get beyond the handicap and see what is left ••• 
we still have this individual who wants to be a person like 
the rest of us, vmo 17ants to be accepted, who wants to belong, 
who 1vants not tb be different ••• with very much the same 
aspirations as ours ••• We are then faced ivith the problem of 
the over-all social adjustment of this individual ••• What are 
the needs of the handicapped which distinguish them from other 
children4 The anmver substantially is there are no differences 
except in degree • • • He has a need to accept himself as well 
as to be accepted ••• He doesn't want to be blamed, and does 
want to be praised ••• at the same time being held to his 
responsibilities. He needs fulfillment; he Deeds self-expression. 
Their needs are the same as yours and mine. j 
Many persons, as individuals and in organizations, have a real 
concern for children vdth handicaps and much special attention is paid to 
these children -- special not in the sense of being singled out and sepa-
rated from others, but special in the sense of recognizing their need to 
be as much like normal children as possible and trying to make this need 
lmovm to people who work in any way with handicapped children -- and 
emphasis is being placed on what these children can do, rather than on 
what they cannot do. 
In any society, whether competitive or cooperative or both, physical 
vmoleness seems so desirable, in order to either make one's own way or 
to contribute one's share, that the crippled or handicapped person can 
easily feel inferior and inadequate. The physically normal person often 
looks upon the handicapped person that way, and thus the handicapped one 
needs special understanding and assistance in becoming adjusted to his 
physicalliiPi tations. This is just as true of the child born with a 
3 Edgar A. Doll, "Understanding the Handicapped Child", The 
Crippled Child, 28: 10-12, August, 1950 
I 
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l physical defect as it is of the child or adult who suffers a disabling 
accident or illness. 
It is estimated 4 that there are between four and five rrd.llion 
children with physical handicaps in the United States, or five to seven 
in every one-hundred school cl1ildren. These handicaps range from the 
almost totally disabled who require special schools and facilities to 
those who have the unseen handicaps and work and play with other children 
but are unable to keep up with the physically normal because of their 
limitations. 
David Hinshaw in 1vriting of the psychosocial adjustment of the dis-
abled 5 says that many of the disabled were crippled before they were 
five years old, consequently their normal world of play and adventure 
was restricted so that they did not gain the informal education and 
adjustment to people that normal children gain from themselves and their 
playmates. 
Because no one really lives alone but, on the contrary, moves in 
groups of one sort or another in all aspects of living, the social adjust-
ment -- the ability to get along vv.ith people -- is just as essential as 
the physical adjustment and also a part of the emotional adjustment in 
the development of healthy personality. 
Henry Kessler indicates that personality adjustment and social condi-
tions have a definite bearing on the degree to wnich a handicapped child 
is able to become a contributing member of society: 
From a vocational and economic 'j_),oiJ1t of vievr, crippled 
... · .. 
4 A. R. Shands, Jr., 11A Physician's Suggestions to the Classroom 
Teacher", The Crippled Child, 28:4, August, 1950. 
5 D3.vid Hinshaw, Take Up Thy Bed And Walk. p. 162 
il 
It 
I 
t 
II 
'I 
I 
.I 
I' 
'I 
children may be classified in three groups: 1) those who may 
become fully productive and able to compete with the physic-
ally normal; 2) those who because of personality disorders or 
physical disabilities become only partly productive; and 3) 
those who remain or become totally unproductive. These cate-
gories are not necessarily fixed or permanent • • • An indi-
vidual may lift to a higher level because of social conditions, 
technological changes, fads, or fashions; or he may regress 
to a lower level because of personality maladjustments ••• His personality development gepends in large measure on how 
he is treated in childhood. 
Educators vdth considerable exper-Lence in the field of rehabilita-
tion emphasize t he important part that cultural and social development 
play in the habilitation of children crippled from birth or early child-
hood, or the re-habilitation of those who later bacame handicapped. From 
the Widner Memorial School in Philadelphia comes this statement: 
The orthopedically handicapped pupil by t.he very nature of the 
physical and psychological limitations placed upon him by his 
crippling condition is thrown on his own resources far more than 
is the normal pupil. He must learn to use effectively the great 
am0unt of leisure time he has t.hrust upon him • • • Finally, if 
we do not, provide thoroughly for a cultural and social develop-
ment as well as for economic competency, we shall not be able to 
attain for the ort-hopedic the major goal of education that we 
seek for all: 11 the fullest pos·sible development of the indi vid-
~al within the framework of our present industrialized society". 1 
It is thus indicated that handicapped children's attitudes towards ,, 
! their handicaps, their degree of economic competency, socialization, and 
participation as mature citizens, depend to a large extent upon atti-
tudes and example of those they see around them -- particularly the adults 
,, with whom they come in close contact, relatives, doctors, . teachers, . and 
11
1 
recreation leaders. The concensus is "Crippled children are actually 
more like normal children than they are not like normal children". 8 
lj 
I 
I 
I, 
6 Kessler, op. cit. P• 27. 
7 Louis P. Hoyer, and Charles K. Hay, Services to ~ Orthopedi-
cally Handicapped. p. 5o. 
8 Shands, ~· cit. p. 5. 
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They have the same drives, needs, and reactions as all other children. 
'l'hey should be given all the opportunities offered to "normal" children, 
'I and they need even more help in utilizing these opportun:i.. ties because 
I their physical limitations have caused their needs to be accentuated • 
. I 
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Value of Group Work in Facilitating Social Adjustment 
Group workers know that one of the most effective ·ways of helping 
people to become socially mature is through their participation with 
other people, as they vrork and play, in groups. Belonging to a group may 
mean different things to different people, but an end result should be the 
same -- the development of the individual in his ability to get along with 
other people. Harleigh Trecker says: 
For some, group work may mean having a good time, fun, enjoy-
ment or relaxation that, comes with warm human association. 
For others, the activity in which the group engages is an 
important way of giving expression to interests and to needs 
for the development of skill. For still others, the oppor-
tunity to achieve status or to 11belongu or to be important 
are the meanings that they attach to group work. From these 
groups, some people get their first opportunity to carry 
responsibility, and this opportunity looms large in their 
consciousness ••• They sense their opportunities to give to 
other people and to receive from them. They are aware of the 
atmosphere of freedom and the chance to give and take. Ulti-
mately, they feel that it is their group and that ••• under-
standing persons (are) available to help them make the most of 
it. Social group work thus becomes a new type of group expel:'-
ience, a service that is primarily positive and which is de-
signed to give people an opportunity to live, work, and play 
together under conditions which are p:Imned to meet their needs. 9 
That these benefits of social group work are of especial value for 
people with handicaps is reco~1ized in organizations and camps offering 
programs to 11normal11 children as they extend their services to include 
I! handicapped children; it is recognized in hospital schools and institu-
j 
I 9 Trecker, op. cit. p. 10. 
I 
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tions that are adding group w-ork programs to their other educational and 
recreational services; and it is recognized in the rrspecial" or "pro-
tecti ve 11 group work programs being carried on in Boston, Cleveland, 
Detroit, and Los Angeles. 
Indications that programs formerly considered to be primarily for 
"normalrr children are now making a special effort to include physically 
handicapped children are to be found in the writings published for and 
by various organizations, educational associations, camping associations, 
and social agencies. These articles are concerned vvith what handicapped 
people can do, how other people should work with them, and what handi-
capped and "normal" people can contribute to each others' growth and 
social adjustment. 
Fritz Redl, in an article on camping for handicapped children, urges 
that they be in and part of 11 non11al11 camps. 10 The same thought is ex-
I! pressed by Juanita Luck and Betty Huse, of the U. s. Children's Bureau; 
II 
II 
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they further urge that the handicapped campers be helped to join the regu-
lar community recreational and group work programs such as the Scouts and 
the "Y's". ll 
The concensus seems to be very strong that physically handicapped 
children, even the severely crippled, should participate in normal activi-
ties with normal children as nruch as possible, except in those cases where 
very special facilities are constantly needed for the care of these child-
ren, and even then the normal programs and ways of Ymrk should be taken 
to those children. 
10 Fritz Redl, 11They Want To Go Camping, Too", Camping Magazine, 
20:5:17-18, May, 1948. 
11 Juanita Luck, and Betty Huse, M.D., "Let Them Camp Together", 
11 Camping Magazine, 18:7:16-17, November, 1946. 
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In WTiting about group work for the physically handicapped, Jack Lear 
reports that the Crippled Children's Society of Los Angeles County, 
California, has established a department of group work which lists among 
its several purposes "to serve as a 'crutch 1 for youngsters who eventually, 
through experience, can be worked into so-called 'normal' children's 
activities." 12 Although the Los Angeles Crippled Children's Society does 
not call its group work program "protective group work" its stated purpose 
is similar to that of the protective group work program being carried on in 1 
Boston under the Children's Aid Association Department of Neighborhood I 
Clubs. 
"Protective group work", as defined by Marjory C. WaiTen, director of 
Children 1 s Aid Association Neighborhood Clubs, is 11work -vri. th groups re-
quiring that the membership, the leadership, and the program be especially 
designed to help individuals with physical or emotional handicaps to 
benefit by a group experience. 11 13 Usually these groups are formed in the 
handicapped child 1s own neighborhood with the other members being "normal" 
children in that neighborhood; occasionally a group is composed of several 
children with the same handicap. Leaders of these groups take an active 
role in planning the program to meet the physical and emotional needs of 
these children. ~men the needs are met so that this special group is no 
longer necessary, the handicapped individuals and the other club members 
are helped to move into "normal" community programs with "normal" child-
ren. This vrriter led such a group, using the Girl Scout program, ·which It 
is described in Appendix F. 
12 Jack Lear, "Group Work For The Handicapped", ~ Crippled Child, I 
28: P• 19, April, 1951. u~=~-- ~ 
The value of social group work in facilitating the social adjustment 
of acy person is in the attitudes towards, and ways of vrorldng with, other 
people that the person has acquired; it is in the appreciation of the 
I
ll contributions made by other persons; it is in the sharing in the planning 
and the carrying out of activities and projects; it is in the sharing of 
:I 
I, 
ii 
I 
I 
iJ 
the sense of achievement over what the group has done; it is in the feel-
ing of belonging to something bigger than oneself; and in the recogn:i tion 
of one's 01~ contribution, and in the sense of security these bring. 
Group work, because of its ways of work, thus helps to bring about social 
maturity of individuals and eroups; and t.o t,he physically handicapped 
person, yffiose needs for help in socialization are even greater than are 
the needs of the 11nonnal11 person, t. ... h.e cont.ribu:t.ion of social group work 
can be even more meaningful. 
16 
CIM.PTER III 
THE GIRL SCOUT MOVE:r!.iEN"T 
Purpose, Program, and Ways of Work of this Organization 
To provide and maintain Girl Scouting throughout the United States 
requires the combined efforts of a national organization to coordinate 
and provide leadership for the movement, and of local units to assume 
responsibility for the direction and administration of the program 
within the conmmnities for which they are responsible. 
The National Council of the Girl Scouts of the United States of 
1
, America is largely composed of direct representation of the membership 
II 
throughout the countr.1; it both responds to local thinking and ways of 
work and gives direction and stimulation to the local units. 
Girl Scouts of the United States of America is an organization 
chartered by Congress to provide a leisure-time program for 
girls from seven through seventeen. It is part of a world 
movement of Scouting and Guiding • • • The Promise and Laws of 
the movement in each country express • • • the common purposes 
held by all. 1 
The purpose of the Girl Scout organization, as stated in its consti-
tution, is to help girls 11 develop as happy, resourceful individuals will-
ing to share their abilities as citizens in their homes, their conm1unities, 
their countr>J, and the worldll. 2 
These 
1. 
beliefs are basic to the Girl Scout movement: 
The Girl Scout organization believes that its program 
and its ways of work serve the needs of girls as they 
grow into adulthood, and the need of society for citi-
zens_capable of participating in a democratic way of 
life~ 
The Girl Scout Promise and Laws, . which are an ethical 
code, provide the driving force behind the movement and 
1 Blue ~ ~ Policies - Girl Scouts of the u.s.A., P• 1. 
2 Ibid. p. 6o. 
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its program. 
3. Much of the Girl Scout organization's strength derives 
from the fact that responsibility for the movement rests 
primarily with volunteers. 3 
In describing Girl Scouting it is said: 
The aim of Girl Scouting is to help girls develop into happy, 
resourceful, useful citizens willing to share their abilities 
and so contribute to their community -- citizens with those 
qualities of mind and spirit that lead to better understanding 
among human beings and so to friendship ncross national bound-
aries as a step toward permanent peace • . 
In order to carry ou-!J the purpose of the organization certain ways 
of work have been inherent in Girl Scouting since the beginning of the 
movement in 1912. It is stated in the Blue Book that: 
These characteristics of the Girl Scout movement are like 
policies and must be adhered to at all times • 
1. Girl Scout membership is open to all girls. 
2. Membership in the Girl Scout organization is voluntary. 
3. The ethical code permeates the entire program. 4. Girl Scouting is a partnership of girls and adults. 
5. The 1rray of vvorl<: in Girl Scouting is that of democratic 
participation. 
6. Volunteers are resBonsible for the support and extension 
of Girl Scouting. ~ 
Girl Scout program, whether in troops or in camps, is more than 
activities and good times -- although these are the reasons for joining 
usually given by the girls. The program as it has developed is a logical 
outgrowth of the purpose and beliefs, and it is characterized by five 
fundamental points: 
1. The Promise and Laws 
TK8 Girl scour-prO:ffirse and Laws, or similar ones, are 
accepted by Girl Scouts and Girl Guides the world over. 
The Promise and Laws are guides for their daily living 
and reinforce the spiritual values of their home and their 
religion. 
3 Ibid. p. 2. 
4 Program Connnittee ABC's- Girl Scouts, p. 6. 
5 Blue Book, 2• ~· p. 2. 
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2. The Girl Scout Troop 
m:ls Join voluntan1y a small group known as a Girl Scout 
troop. In small groups Girl Scouts have an opportunity to 
develop individually and to learn to work with others. 
3. Troop Government 
A Girl Scout troop provides practice in democratic ways of 
work. It helps girls to as sume responsibility and to 
develop leadership. 
4. The Adult Leader 
Each Girl Scout troop has at least one adult leader who is 
interested in the development of young people and volunteers 
her services. Growing . girls need the friendly interest and 
advice of a grown-up f riend outside their home and school. 
The leader guides Girl Scouts in planning and managing their 
mm affairs. 
5. Program Activities 
Progress~ve act~V2ties in broad fields of interest are 
suggested for each of the age levels. These activities 
offer variety and choice, they lead to new interests and 
hobbies, and they make possible the development of skills. 6 
The Girl Scout program is one program, through which runs the thread 
of girl planning and girl participation; but the activities and ways of 
work are adapted to the varying interests, abilities, and needs of girls 
at different ages. The three age-levels of the program are lmown as 
Brownies -- seven through nine years old; Intermediate Girl Scouts --
1 ten t hrough thirteen years old; and Senior Scouts - fourteen through 
1 
seventeen years old. Within any given troop there may be smaller groups 
1 based on interests or friendships, or even formed groups, of short or 
long duration, to facilitate planning and carrying out activities. The 
suggestions for activities for Girl Scouts are grouped in eleven fields 
of interest -- agriculture, arts and crafts, community life, health and 
safety, homemald.ng, international friendship, literature and dramatics, 
music and dancing, nature, out-of-doors, sports and games. These are 
1 described in the basic program handbooks listed in Appendix D. Troops 
or camp groups choose their activities from those suggested, depending 
6 Ibid. PP• 4-5. 
on where they live, what their interests are, and their needs as seen 
, by their leaders. Camping is an integral part of the program; and as 
such, camping activities and ways of work are governed by the same con-
siderations as t he troop program. 
The Girl Scout program is developed and maintained by the National 
Organization. It has gathered material and ideas from many sources -
educators, recreation leaders, group workers, and specialists in the 
various fields of interest -- and the program as it is seen today in 
1 troops and camps has evolved; the program is studied and revised as it 
seems necessary t o meet the needs of the girl members. Policies and 
standards which safeguard the membership and the total program have been 
set up. 
The program is made available by means of a) written material --
prepared especially for girls, for troop leaders, for board and comnuttee 
members -- covering in various books, pamphlets, monthly magazines, and 
bulletins all aspects of the program and ways to help carry it out; b) 
training for adult workers, volunteer and professional; c) continuous 
interpretation t o and work with other organizations interested in welfare 
of youth; d) national volunteer and staff service working from the 
national office and its branch offices. 
It i s the Girl Scout troop leaders and Girl Scout. camp cou.11.selors 
who make the progr am available directly to the girls. These leaders 
work within local councils, or in lone troops, -,7hich local units are 
responsible to the National Organization for maintaining the quality 
of the program offered to its girls. 
The troop leaders receive some help direct~ from the National 
Organization through publications and national training schools but 
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receive most of their help from the local council. The local council 
provides training for leaders and all other Girl Scout adults, super-
vision of troops, and other services of direct or in~trect benefit to 
leaders and troops. The council's Program Committee helps adapt the 
program suggestions from the National Organization to the needs of the 
particular community, coordinates special projects involving several or 
all the troops in a community , and helps troop leaders find and use the 
various resources t hey need to carry out t roop program. Other committees 
of the council have delegated to them such responsibilities as Training, 
Camping, Troop Organization, Public Relations, etc., as part of the total 
., job of providing and administering the Girl Scout program. The work 
carried by these committees means that the troop leaders do not have 
such coordinating and council-wide responsibilities, but are free to 
devote their time and energy directly to worldng with the girls in their 
troops. 
Girl Scouting for the Handicapped 
The Founder of Girl Scouting in the United States, who was 
almost completely deaf, refused to be limited by such a 
handicap. Her ¥ride vision and big heart took account of all 
girls as she planned what Girl Scouting could mean to girrs-
of her countr,r. 7 
The sarne program and standards are used for Girl Scouts with handi-
caps as for all Girl Scouts. Some of these girls are members of regular 
troops; others are in troops located in institutions, special schools or 
classes, and hospitals for blind, deaf, orthopedic, cardiac, tuberculous, 
mentally retarded, and other handicaps. Some of them go to regular Girl 
7 Girl Scouts All, P• 4. 
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Scout camps with "normal" girls, some may be within special groups within 
the camps. 
As of December 1952, there were 330 troops totally made up of girls 
vr.i.. th handicaps located in special schools, hospitals, and i nstitutions; 
other troops reported approximately 4,000 individual girls with handicaps. 8 
Since 1917 the Girl Scout organization has been working with troops 
for girls vdth physical handicaps; these early troops were started entire-
~ under the initiative of local groups. In 1931, sparked qy the vVhite 
House Conference of 1930, the National Organization began to ~~lore the 
possibilities of extending the Girl Scout program among physically handi-
capped girls and began to actively encourage their inclusion in the 
program; and in 1939 a study convinced the National Organization of the 
need for including institutions for the socially and mentally handicapped 
1 in its service to handicapped girls. 
In encouraging local Girl Scout units to extend their services to 
include girls vdth handicaps, the National Organization has prepared 
vvritten material for t he guidance of councils, troop leaders, and insti-
, tution administrators in the organizing and vvorking with troops of handi-
capped girls; see Appendix E. Training conferences have been held in 
the summers of 1950 and 1951 which have brought together leaders of handi-
capped troops, administrators of local Girl Scout councils, and administra-
tors of institutions having Girl Scout troops, for study, discussion and 
recommendations for improving and extending this service to girls ·with 
handicaps. 
The same t ype of training and super'V"lsory help is g:i. ven to leaders 
of troops with handicapped girls as is given to all leaders, plus, in 
8 Source: Girl Scout National Office, January, 1953. 
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the case of special troops in institutions, etc., the help from the 
institution personnel in understanding the particular problems of the 
girls and the ways of working in a hospital or institution setting. 
Leaders of institution troops are sometimes members of the staff of the 
institution but more often they are "lay" persons who "come in from the 
outside" bringing new· contacts which h~lp the girls realize they belong 
to something in the community outside the institution just as other 
girls do. 
All handicapped girls register 9 individually, as do all other Girl 
Scouts; they have the same privileges and responsibilities of membership. 
An advantage to this is the fact that as these girls leave the hospital 
or institution they can join local troops vvherever they live. 
It seems that the largest number of Girl Scouts ~~th handicaps are 
members of institution troops, and most of the rest are members of regu-
lar troops. 10 There are some other troops,all of whose members are 
handicapped and live in their own homes, which have central meeting places 
,, as in churches or social agency buildings. One of the troops with which 
this vrriter has worked is of this third type; this troop was also one 
of the Neighbor.hood Clubs of the Children 1 s Aid Association, and is 
described in Appendix F. 
Girl Scouting, a program for 11normal 11 girls, is being used wit.~ 
girls with all kinds of handicaps, and the number of these Girl Scouts 
9 pay membership fee of one dollar per ·year. 
10 Exact figures are difficult to obtain because of shifting 
popt;tlations in hospitals; and in regular troops, it is knovm that in 
some cases leaders have not listed girls as handicapped because the 
handicaps were not seriously crippling or causing adaptations in troop 
program. 
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is increasing each year. The value of this has been commented upon by 
Dr. Howard A. Rusk, Professor and Chairman of Department of Rehabilita-
tion and Physical Medicine, New York University College of Medicine, in 
an article in 11 The Girl Scout Leader": 
To the handicapped girl, Scouting means even more than to the 
normal girl. It is the finest type of psychotherapy, in that 
it provides a constructive program of worth-while activities 
and recreation that challenges a handicapped girl's ingenuity 
in overcoming her disabilities. 
Girl Scouting not only provides an excellent form of psycho-
therapy for the handicapped girl, but through Scouting for 
all girls, we can help alter the prejudice that the able-bodied 
too ' frequently exhibit toward the physically handicapped. 
Through Scouting activities, Scout leaders can teach the girls 
to look at a physical or emotional disability objectively, and 
realize that it is not legs, arms, eyes, or the lack of them, 
but the spirit that makes the girl what she is. 11 
One letter which indicates that this is so was quoted in the Girl 
Scouts of the United States of America r eport to Congress for the year 
1950. 
The value of the Brownie troop of the Girl Scouts is immeasur~ 
able to the lives and future well-being of the 10 speech handi-
capped girls vmo are members of the troop. For the first time, 
these children are learning to play and cooperate within the 
group situation. Their games, their songs, their field trips, 
and their projects have taught them to identify themselves as 
average American girls. Ofttimes, a parent reports that her 
daughter, a member of the troop, has done an activity never be-
fore attempted and upon each such occasion the child has pre-
faced her attempt by, 11 I am now a Brovmie. I can do such and 
such". 12 
11 Howard A. Rusk, M.D., "It Is The Spirit That Counts", The Girl 
Scout Leader, 26:5:8-9, May, 1949. --
12 Girl Scouts of the United States of Ameriea, Annual Report 1950. 11 
82nd Congress, 1st Sessl0n;-House Document No. 123, 1!/ashington: Government 1: 
Printing Office, 1951. 
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PRESENTATION OF FINDINGS 
Before preceeding crith presentation of information obtained in 
the course of this study, the ·writer vv:i..shes to re-state a few salient 
points about Girl Scout t roops and their leaders. All Girl Scout lead-
ers are volunteers; their backgrounds and educations vary, but they are 
all interested in girls and like to work with them. VtJhile the program 
of Girl Scout troops t h roughout the country follows similar lines, 
according to the sugges t ions of t he National Organization, the quality 
of the progrrun in each troop depends to a great extent upon the leader 
or leaders of the troop and their understanding of girls and their 
needs. The leaders whon the YrriteT intervie-,;red in this study present 
a t ypica l cross-sect ion of Girl Scout leaders , but the wr.i .. ter was con-
stantly impressed by the understanding of individual girls and group 
behavior which these leaders expressed. The writer feels that the in-
fo rmation presented by each leader is based on careful observa tion by 
that leader, rather than on personal feelings or the desire to make a 
good impression, and is t herefore r easonabl y va l i d. 
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Handicapped Girls in "Regular" Tro_?_ps 
In the part:. of this study concerned ·w:i.. th girls in "regular" troops, 
complete infomation was obtained about tw·enty-four girls; par t ial in-
formation, wh:i..c' included leader 's opinion as to social adjustment, was 
obtained for four other girls. 
The types of physical handicaps found among these twenty-eight girls 
' include severe facial disfigurement (2) incomplete extremeties (3) 
deformed spine (1) cerebral palsey (2) epilepsy (1) hard-of-hearing with 
speech difficulty (3) hard-of-hearing without speech difficulty (4) 
speech defects (2) blind or severely limited vision (3) lameness (3) 
cardiac condition (1) astQ~a (1) diabetes (2). See Appendix B. Five of 
the girls had emotiona l problems accompan;ying their physical handicaps. 
All of these girls a re li 1ring in their ovm hoines and a ttending 
regular public or parochial schools, although the one blind girl had 
previously been a pupil at Perldns Institu.te . 
Nine of the girls are in Brownie Scout troops, eighteen are in 
I nterrnectLate Scout troops, and one is in a Senior Scout t roop. 
The follovri.ne is a compilation of the information obtained for the 
twenty- four girls about whom the writer obtained complete information 
accorctLng to the schedule of questions which follffi'rs. 
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Leader 1 s nalTle Br., or Int., or Sr. troop? 
---------------------------------
1. How long has the girl, about whom you are anmvering these questions, 
been in your troop? Had she been in any other troop before this? 
2. What is the nature of her handicap? 
3. Did her handicap set her apart from the others in appearance, or 
did she appear to other people as though she were "normal" (this might 
be especially so in the case of 11poor vision11 , 11asthma11 , "slight hear- ' 
ing loss 11 , or "rheumatic fever".)? 
4. How long had the girl had this handicap or illness before she entered 
the troop? 
1Vhen she entered the troop: 
5. Hmv did she come into the troop 
because of friend (s) already in the troop? 
--- suggestion of another adult 
-- friend of the girl or her family? 
--- one of her parents? 
:::referral from hospital or another social agency? 
6. Was girl already adjusted to her physical situation to the eA.--tent 
that she paid no attention to it except for realistic limitations it 
placed on her activity? 
or 
111ras1t apparent, or were you told, that she needed help in adjustment? 
did she demand special privileges ? 
--- did she resent her physical condition, and complain about it? 
--- did she need help and encouragement to realize she could do 
- many things as well as, and along with, the others? 
1. Was she ready for a group experience, to about the same degree as the 
other girls? 
or 
did:fou have reason to feel that she would need much special help in 
learning to be 1'1i th, and work with, and enjoy the companionship of 
girls her age? 
During time she was a member of the troop: 
8. 
9. 
10. 
Vfas her attendance regular, if not -vmy not? 
Did her health, or physical condition, remain the same, improve, or 
grm"i' worse? 11 
I 
How 1vas she accepted by other members of the group - did they appear I 
to really want her and understand her - did they treat her as just / 
one of them, or as someone different - or did they just tolerate her -
why? 
11. Did she have feelings, or prejudices, about her handicap or other 
people 1 s feeling towards her, that dissolved as she grew to knovr them? 
12. Did other members have feelings, or prejudices, that were apparently 
dissolved as they grmv to know her? 
13. Did she participate, to a similar degree as the other. members, in the 1 
various activities? 
or 
did-she try to over-compensate for her handicap by an excessive amount 
of activity, and if so, how? 
14. Did she show, at the beginning or develop during her membership, any 
qualities of leadership? In what way? 
1.5. 1J1Jhat special contributions did she make to the group? 
16. Did she develop new skills and interests, and were they because of, or 1 
in spite of, her handicap? 
17. Did this girl 1 s handicap impose any limitations on the program of the 
troop as a whole? If so, vmat? 
or 
Did:fou have to carry out program activities for the troop as a v7hole 
differently, because of her, than you would have done if all members 
were 11nonnal11 ? 
18. Did your troop participate in inter-troop activities? If not, was it 
because of the handicapped girl? And if it did, was there I 
acceptance (by the other groups) of this girl? 
19. Have you needed special help in understanding and working vdth this 
girl? And did you get this help? If so, where? 
her parents, doctor, nurse, social worker, some- , 
one else in the G.S. organization (who - ) , - books, I 
magazine articles, other organizations especially eqUIPped to II 
Ile'Ip vdth the problems or-the handicapped (American Red Cross aquatic • 
program, National Society for Crippled Children and Adults, National 
Foundation for Infantile Paralysis, others ), her school, 
clergyman: others: 'I 
20. Has this girl gone to camp? 
she get along there? 
What type? 
21. If she is no longer a member of your troop, why? 
And how did 
These questions are intended not to limit our thinldng, but to stimulate 
it, so please answer vvith as much detail as you feel is needed, and add any 
other information you feel is important. And, the last questions: --
In order for a G.s. Leader to work with physically handicapped girls, what 
sort of training do you feel is needed? and what kind of printed mater-
ials are needed? 
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1) Five had been in Girl Scouting four or five years; four had been in 
three years; nine had been in two years; six had been in one year. 
2) For description of handicaps, see Appendix B. 
3) Six girls have handicaps that are very obvious, as severe facial 
disfigurements, deformed extremities or back, or paralys~s; eight 
girls have handicaps that are apparent in certain activities as 
they move about or as they speak or are spoken to; ten have handi-
caps that are not readily apparent such as epilepsy, cardiac condi-
tion, diabetes, asthma, partial blindness, or slight hearing loss. 
4) Nine of these girls have had handicaps since birth; three since 
infancy; five since the ages of three or four; two since the ages 
of five or six; two since the age of seven or ei.ght; and about the 
other three, their leaders did not know how long they had been 
handicapped. Of these twenty-four girls, nine of the eight- nine-
and ten-year-olds had had these handicaps for seven or eight years 
before they joined their Girl Scout troops; seven of the eleven-to 
fifteen-year olds had been handicapped for nine or ten years before 
they joined their troops; the other eight had been handicapped an 
average of three years before they joined their troops. 
5) Seventeen of these girls entered their troops with other school 
friends as the troops were formed or were brought in by friends 
already in the troop; three of the girls' mothers had asked the 
leaders or the Girl Scout office to place the girls in troops; four 
girls were referred by other social agencies. 
6) Nineteen of the girls were already adjusted to their physical 
situation; five were not. Of these five, two had come in with other 
friends, two had been entered by their mothers, one had been referred 
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by another agency. 
7) Twenty-one were reaqy for a group experience; three 1~re not. 
8) Eighteen of the girls attended their troop meetings regularly; one, 
with a definite emotional problem, was erratic in attendance; four 
had fairly good attendance except in bad weather ·when their mothers 
kept them home; one, with badly scarred face, attended all except 
the social activities (high school group) at first, but at time of 
intervievr had begun to attend all activities of troop. 
9) Ten girls health or physical condition improved while they were 
troop members; twelve remained the same; two (both hard-of-hearing) 
grmv worse. 
10) Tv<renty-two-of the girls were completely accepted by other members of 
the group; two were tolerated, one because 11 she took advantage of 
her handicap", the other was considered 11 dumb" by some of the group 
members. 
11) Twenty had no apparent feelings about their handicaps; four had 
feelings of sensitivity or resentment which later dis oolved. 
12) In eighteen cases the other members of the group had no apparent 
prejudices or feelings about the illness or disability; in five 
cases, all of which were born crippled or disfigured, the other 
group members were reluctant to look at or come in contact with 
the handicapped ones at first, but the prejudices dissolved until 
11no one thinks anything about i t 11 ; in one case the prejudice still 
persists, but it is apparently a dislike of the child' s personality 
rather than a feeling about the handicap. 
' 13) Twenty-tvm participated to a similar degree as the other members 
of the group in the various activities; two needed considerable 
=~====~' 
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encouragement. 
14) Six of the girls showed varying degrees of leadership ability; 
eighteen showed no leadership ability during time of membership 
in their gr oups. 
15) Seven girls made special contributions to their troops, >vithout 
realizing it, through their attitudes of perseverance, patience, 
understanding of o~hers, and leadership; four had artistic talents 
>vhich they shared vlith the group; the other thirteen made no 
special contributions. 
16) Nine developed new sldlls while members of these groups; thirteen 
apparently did not; vrhile tvm others extended existing interests. 
17) In nineteen cases the handicaps did not impose any limitations on 
the program of the troop as a whole; in three cases there were 
slight changes; and in two cases the group members themselves 
purposely planned their activities so the handicapped child could 
participate fully (in the case of the epileptic child) or to help 
the emotional adjustment and social acceptance of the handicapped 
member (in the case of the bad facial scars - in the high school 
age group). 
18) Twelve troops participated in inter-troop activities, and found 
complete acceptance of the handicapped member by other groups; 
eleven troops did not participate in inter-troop activities; one 
tried early during the membership of the handicapped girl, and 
found she was not accepted, two years later they tried again and 
she was completely accepted and they continued other inter-group 
activities (this was the high school group and girl w:ith badly 
scarred face). 
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19) Twelve leaders did not ask special help in understanding the girls 
with handicaps (it is to be noted that in the cases of eleven of 
these girls the physical and emotional adjustment to their handi-
caps had been made before the girls entered these groups); leaders 
of eleven other girls requested and received special help in under-
standing and world.ng with the girls (help was received from parents 
of girls, a school psychologist, a minister, a social worker); one 
leader requested help from the Girl Scout Executive in her council 
"who seemed uninterested, and did not suggest any place I might get 
help". 
20) Eleven of the girls have been camping, seven in Girl Scout day camps, 
one in a special camp for physically handicapped, and three in 
regular residence c2.mps; all got along ver-:1 well in camp; the o·tJher 
~1irteen girls have not tried camping. 
Chart A (the follo1ving page) has been prepared to show each of the 
twenty-eight girls, her handicap, how she joined her troop, her adjustment 
at that time, and her adjustment at time of this study. 
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1 2 3 L. ~ 6 7 8 9 lD _ll 1_2 In 14 IJ5 16 17 18 19 20 21 22' 23 2lu 2~r; 26 27 28 
Program level * 
I I .. I I B . B I B B I I I I B I Bl I B I I s I I I I B T 'R T I 
Handicap facd:al. incomplete ~ cerebral epi- hard-of'- bard -of- speech blind partially lameness, cardiac jastbma diabetes 
d:l.stipr.- extremit.ies formed palsy lepSJ hear.iDg, & hearing, no defects blindr' condi-
ment spine speech diff speech diff. 1 tion 
I 
Since birth 
X X X X _X % X X -X X X I or inta.ncy, X X X X X I before age 
I 
of S or 6, r X X X X X X X r X X ·' 
later I X X X 
Joined troop 
X X X X X X X X 
- non ownn X X X X X X X X X X X X X 
-with adult 
r help X ) X X X X X X 
Adjusted to ) 
•1 I ' pbysical sl. tu- No No No No Ye• Yes Y88 ~- y., .• Yes Yes Yes lllls Y• ~ Yes No ,..,.,_ I Yes Yes Yes Yes I Yes ...., -:. Yes at.ion & ~ Yee .. Yes )fo - Yes Yes for group EDP• Yel Yes lee Yes 
when entered ... ~ 
I ' W'i th aoot.iona.l 
I problems knonn I to leader ' I X X X X X I 
I 
)fade good I I 
social adjust:. lx. PaJio PaP. witbin troop X X X X Partial X X X X X X ltiaJ X tial X X X X X X X X I X X X X 
. I 
Evidence of I 1/ I J 
.v good adjust. .. ) 
-r > • • Pa,rs.. . 
outsl.de troop ·"". I 
X X X X X X X X X X X X No 
.:i: iBo t1al Ho t~ X X X X X X ? X X 
I I 
I 
I. 
f I I 
I i 
* B- Bruwuie1 I- Intermediate, S - Saal.or I I! 
II. ,, 
/ I 
I ' 
I I 
\ 
II 
I I 
I I' j_ I I j I r 
·---
-
jl 
I 
II 
li 
II 
II 
The information gathered as presented in the answers to the schedule 
of questions and in the chart of the girls is here summarized under these 
main headings:-- Social adjustment when girls entered troops; Participa-
tion in troop activities; Social adjustment after group membership of a 
year or more -- when study was made. 
Social Adjustment, "When Girls Entered Troops 
Vfuen these girls entered their respective troops, ~;enty-one came 
in "under their own steam" as most Girl Scouts do, and seven came in 
' with a npush 11 from adults. Tvrenty-one (including four of the seven who 
entered 1vith the help of adults) were already emotionally adjusted to 
their physical situations, and seven were not; three of the seven had been 
referred by adults for help in emotional and social adjustment. 
In their readiness for group experience, twenty-five were as ready 
as were the nnormal" girls; this includes four who had been helped to 
get into a troop by adults and were ready to work with a group once they 
were in it. Three (the same as referred to in the preceding paragraph, 
who had been referred by adults for help in adjustment) were not able by 
themselves to participate in a voluntary group; all three were vii thdravm; 
one needed help in accepting her physical appearance; the other two had 
handicaps (one hard-of-hearing, the other a speech defect) which may 
have been psychogenic. All three needed help in accepting themselves 
before they could feel accepted and begin to participate in or benefit 
from a group experience. 
Participation In Troop Activities 
·while these girls were members of troops, vii th fevr exceptions they 
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attended regularly and participated to about the same degree as the 
physically normal girls; those who didntt either were somewhat restricted 
by their parents, or their ovm emotional withdrawal prevented whole-
hearted participation (as was the case with the three mentioned above). 
Six girls showed some leadership ability; the others did not. 
Seven of the girls made noticeable contributions to their group• 
vrhich "normal 11 children could not have done, namely helping other children 
to understand handicapped persons and to realize they are not so different. 
Eleven of the girls have attended camp, either a day camp or an 
established camp; these eleven include all types of handicaps mentioned 
in this study except the epileptic and the asthmatic. 
In most troops there were no, or such slight, modifications of 
activities or program plans because of the handicapped girls that the 
leaders said there was no effect on program. In two troops, much of 
the groups 1 program vras built around the abilities and needs of the 
handicapped member; and in three other groups the leaders reported some 
changes in ways of doing things so that the handicapped member could 
participate to her fullest extent. 
Social Adjustment After Group Membership of a Year or More 
Eighteen girls entered their troops well adjusted socially and 
remained well adjusted. 
Tvro vrere very shy and hesitant about joining in activities at first 
but at the time of the study "enter in like the others". 
Two who had not fully accepted their physical situation but other-
wise were ready for a group experience also shOV'Ted improvement in their 
social adjustment; one of these is known to have an emotional disturb-
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ance, she has made some adjustment "'l"ri thin the group of her friends but 
this does not carry over outside; the illness of the other girl had been 
about three years before and her mother had been ver,y protective of her 
since, she has accepted her handicap and made social adjustment within 
and outside the troop since she joined it. 
'1\vo girls vmo seemed adjusted when they entered their troo s have 
slipped back due to parental attitudes, in spite of the troop leaders 1 
attempts to help the girls. · The difficulty of one is increasing loss of 
hearing and rejection by her mother who will not get a hearing aid for 
the girl; she has also developed a tic and a tendency to vd thdrmr i'rom 
others; her troop mates also have an increasing tendancy to l eave her 
alone outside the troop. The other girl, who has no toes, has a similar 
difficulty in that her parents will not admit she is any different and 
refuse to get special shoes for her; as she grows larger she has greater 
difficulty walking and is unable to keep up 1'rith the activities of others. 
One girl, who had fairly well accepted her physical condition but 
was not too well adjusted to other people, in that she took advantage 
of her handicap and demanded privileges, did not seem to improve in 
social adjustment during her two years in the troop (Brownie troop), 
but she did seem to make a more satisfactor,y group adjustment ·while in 
day camp (four days a week for four weeks) follmring her two years in 
the troop. No reason is given for this except that there was a different 
group of girls and leaders in the day camp than in the troop. 
The other three, who had not been ready for a group experience and 
who had been referred by adults for help in social adjustment, made 
noticeable improvement in their social adjustment:--
The first girl (#1 on the chart) was considered by her leader 11to 
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have made almost a complete change in personality in three years". She 
had had no friends and belonged to no group before she entered the Girl 
Scouts. She now has several close friends in the troop, is on the 
school rifle team, and belongs to an organization in her church. She 
still occasionally sh~1s some jealously of the other girls, but on the 
whole seems to be fairly well adjusted. Her mother, who had admitted 
to the leader when the girl joined the troop that there was considerable 
antagonism betvmen mother and daughter, had several times recently in-
dicated to the leader that the girl had shown considerable improvement 
and that the antagonism between mother and daughter had almost completely 
disappeared. 
The second girl (#16 on the chart) had been emotionally disturbed 
and wi thdravm, and had required a great deal of coaxing on the part of 
her parents and her leader to get her to attend the troop meetings~ 
After several months of fairly regular attendance she was participating 
in group activities and had begun to be aggressive. Her parents and her 
school teacher had remarked that she was gradually developing a more 
out-going personality. 
The third girl (#17 on the chart) had been having difficulty making 
friends and was becoming wi thdravm. Her mother reported that after a year 
in the Brownie troop, the contacts -v1hich the girl made in the troop were 
beginning to carry over to her other after-school activities. Although 
the girl still needed considerable encouragement from her mother to get 
out and do things ·with other girls, she gets along with them and keeps up 
·with them when she finally gets out with them. The mother also reported 
that some of their relatives who had formerly been lQlown to consider the 
child "queer" had recently remarked to the mother about the considerable 
'I 
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improvement in the child. 
In all three of these cases this was the first group experience for 
these girls, and in all three cases the improvement in the girls' ability 
to get along vdth other people had been noted by persons other than the 
troop leader and the girls' parents. 
Leaders' Reactions to Handicapped Girls 
In none of the eighteen leaders of 11re gular11 troops ·who were inter-
vievred did the writer observe any feelings of prejudice or dislike for the 
girls with handicaps. None of the leaders gave any indication that they 
thought the handicapped girls posed any extra problems, in behavior or 
programming ·with the group, than any of the other girls requiring individ-
ual understandin or attention. 
Eleven of t h e leaders indicated that they were particularly p leased 
to have handicapped girls in their troops, not only for the opportunity to 
help these gil~ls, and in hvo cases a definite challenge to help girls make 
., a social adjustment, but also because of their influence on the other girls 
in the troop in helping them to understand and accept physical limitations. 
Seven of the leaders who felt they needed special help in understand-
ing their handicapped girls asked for help and all but one received it 
from other people in ·[jhe community who knav the girls and their problems. 
Three of the leaders stated emphatica.lly t.hat a leader vdt..h. hancli-
capped children in her troop should make every effort to learn all she 
could about that handicap in general and about the children's needs in 
particular; they also stated that resources for consultation in understand-
ing special problems should be available to Girl Scout leaders. 
The leaders did not indicate that any either special training or help 
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was needed in order to help vd th handicapped girls. 
Handicapped Girls in Institution Troops 
In the part of this study concerned 1v-lth girls in institution troops 
information was obtained from one hospital-school troop and from t .. h.ree 
hospit,al or convalescent-home troops. 
The types of handicaps found in the hospital-school troop are the 
severe, permanently disabling sort. Those in the hospital or convalescent-
home troops are ID.ostly the post.-operati ve orthopedic cases, or post-polio, 
or those recovering from some severe tempora~J disablement. 
All of these girls are living in the school or hospitals at the time 
they are members of these troops; all are in the process of receiving 
treatment. 
The hospital-school troop members are in the usual age-range of an 
Intermediate troop. The hospital and convalescent-home troops have a 
vade range of ages, the make-up depending upon the patients in the 
hospitals at the time. 
The following is a compilation of the information obtained for the 
four insti tut,ion troops, according to the schedule of questions vThich 
-
follOi'vs. 
II 
II 
!I 
II 
II 
39 
Institution Br., or Int., or Sr. troop? 
1. A.pproJd..mately hovv soon, after entering the institution, were girls 
able to join the troop? 
2. Have these girls (all or some or none) been G. s. before entering 
the institution? 
3. Types of handicaps included, and are the girls set apart from others 
in their appearance; what is prognosis for recovery and return to own , 
conmmnitY1 
4. Hovv did the girls come into the troop 
because of other girls already in the troop? 
::: suggestion of adults? 
5. Were girls already adjusted to their physical situations? 
6r 
WaSJ.t apparent that they needed help in adjustment? (Examples) 
6. Were they ready for a group experience, or would they need much hel p 
in learning to be vd th, work with, and enjoy the companiozi:;?hip of girls 
their mm age? 
During the time the girls were in the troop: 
7. 
B. 
Was their at t endance at troop meetings regular? 
9. 
Did their health, or physical condit ion, remain the same, improve, or 
grow worse? 
. II How did Gir l Scouting supplement the institution's work in developing 
attiu1des of individual adjustment t o handicap and feelings of accept-
ance by other people? 
10. 
ll. 
12. 
13. 
14. 
15. 
Did they participate to about the same extent as other girls in t he 
activities they were able to do, or did they hold back, or depend on 
adults to do things for them? 
Did ~hey develop new skills and interests? 
Was there any emergence of leadership vdthin the group? 
Did the troop participate in inter-troop activities? If so, was there I 
acceptance of these girls by the other groups? 
I 
How have leaders and school or hospital worked together in understand- 1 
ing and working with these girls? 
If girls are no longer in the troop, but still in the hospital or 
school, why? 
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16. Are there prol:U.ems in getting these girls into 11 regular11 troops after 
they leave the school or hospital? iVhat? What are your suggestions? 
Help for leaders: 
17. What training is needed by leaders of handicapped troops? What kind 
of printed materials are needed? 
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1) In three of these troops, the girls were allow·ed by the institution 
to enter the troops as soon as they wished after entering the insti-
tution. In the fourth troop, the convalescent-home felt that the 
girls shoul d be malcLng definite physical progress before being allowed 
to join the troop. 
2) In the hospital-school troop most of the girls had never been Scouts 
before entering the school; and those who had, seemed to feel that 
they were too advanced in their Scouting for this troop. In the 
Children 1 s Hospital troop three-fourths of them had never been Scouts 
or Brownies. In the t;·m convalescent-homes about two-thirds of the 
girls had been Scouts at the Children's Hospital or before being hos-
pitalized. 
3) In the hospital-school troop the handicaps are orthopedic, cerebral 
palsy, epileptic, spastic; most of them being "set apart" in appear-
ance; most of them with poor prognosis for returning to "normal" home 
and community life. In the three hospital troops the handicaps are 
post-operative orthopedic, post-polio, cardiac, or temporary condi-
tions; they are 11 set apart" in appearance while in the hospital, but 
are "normal" or nearly so when they return to their ovm homes; prog-
nosis is good for most of these girls. 
4) New girls entered the troops because the girls already in were enthusi-
astic and brought the new girls with them, and because the school and 
hospitals encourage the girls to join. In the Children's Hospital, 
the patients who are in that particular girls ward or are ambulatory 
are the troop members. In all cases girls come because they want to. 
5) Most of the girls seemed to be already adjusted to their physical 
situations and did not feel that their particular handicap demanded 
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any special privileges. In the hospital-school troop many of the 
girls had been over-protected at home before entering the school, 
and all were very dependent on others for physical help. 
6) All were ready for group experience and eager for it, vrlth the ex-
ception of the older girls in one of the convalescent homes; they are 
more resentful of being laid up, and less interested in doing things 
with other people. 
7) Attendance of all girls in these troops was regular, unless their 
physical condition or treatment they were receiving at the time pre-
vented them from going to the meetings. Meetings were scheduled 
during the free time or recreational periods in the hospitals. 
8) In the hospital-school the physical condition of the girls either 
9) 
remained the same or show·ed slight improvement. In the three hospi-
tals their condition improved, and with sufficient improvement they 
were sent home and thus out of these particular troops. 
Girl Scouting supplemented the work of the school and hospitals in 
developing attitudes of individual adjustment to handicaps and feel-
ings of acceptance by other people largely throu@1 the fact that the 
girls were getting the same kind of program and doing things in the 
same way -- inasmuch as possible -- as normal girls outside the 
:I 
I 
I 
I 
II j, 
institutions. The girls responded eagerly to this evidence of being I! 
like others rather than being different. The group pressure of encourll 
aging each girl to do her best for the group as well as for herself, 
and the fact that leaders came in 11 from the outside", both implemented 
feelings of acceptance qy others. These comments came from members 
of institutions' staffs. The writer heard of only one girl who was 
not accepted by the group at the beginning, that was because of her 
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own "freshness and bossiness 11 ; in this case the group pressure 
finally helped her to tone dovm and become accepted. The writer heard l 
of only one girl who felt that she was not accepted and was reluctant 
to join the group; she '\vas a Negro, and the superintendant of the 
convalescent home said she thought the girl's feelings of non-accept-
ance were because of race rather than because of handicap; the second 
time this girl was in the home she did join the Girl Scout troop, and 
when she realized that she was accepted there her attitude toward 
everything in the hospital improved. 
10 ) The heads of all four institutions remarked that all the Scouts looked 
forward to their meetings with a great deal of enthusiasm, and that 
all participated as fully as possible in the various activities and 
were amd.ous to do as much as they could for themselves. 
ll) In all institutions, the girls interests were vddened and they devel-
oped some skills beyond1vhat the institution's regular educational or 
recreational programs were able to offer them. All institutions re-
ported that the big value was in the girls' interest in thinking and 
working with and for others; the hospital-school reported that when 
all of their living, recreation, and education is planned for them 
the big value was in their being able to do the things that they 
t hemselves wanted to do. 
12) Leadership among the girls themselves did not develop to any great 
extent, in one case the girls were so accustomed to being told vdlat 
to do, and in other cases there was frequent changing of group member-
ship. One of the convalescent homes, 1vhere their patients stay for 
several months, reported that the girls learned how to run their own 
troop, and that it was noticeable how the older girls helped the 
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younger girls; this group developed a real interest in singing vv.hich 
did a great deal for the morale of all the patients. 
13) Two of the four troops did participate in inter-troop activities with 
"normal" troops which came to the institutions; the handicapped girls 
were well accepted. It was felt by the troop leaders that both ld.nds 
of groups gained a great deal from these joint activities. 
14) In all four of the institutions a member of their staff had worked 
with the leader in interpreting the nature of the childrerrts handi-
caps, and the policies and procedures of the institution; that person 
throu~1 discussion and observation became familiar with the Girl 
Scout program. The hospitals tried not to infringe upon "Girl Scout 
time 11 • Hospital personnel sometimes looked in on the meetings, and 
someone was usually available to help the leaders as needed. In one 
of the convalescent homes, an orthopedic nurse was leader of the 
troop .. The leaders made it a point to know about the girls' school 
and recreational activities so that they would not duplicate these 
things in their Girl Scout troops. 
15) In the three hospital troops girls stayed in the troops as long as 
they were in the hospital; in the hospital-school troop they stayed 
.. 
until they began to outgrow the activities. 
16) On the problems of getting these girls into regular troops after they 
leave the school or hospital, the writer was unable to obtain info!'-
mation. Girls leaving the hospital troops indicated that they wished 
to continue Scouting when they were at home, and the leaders were 
very careful to send the girls troop records with them; but the 
leaders had no way to follow up as to how these girls actually did 
enter other troops. 
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17) Leaders of the hospital troops felt that no particular training was 
needed for them other than Girl Scout leaders training and a type of 
conference-training as indicated in_ the answer to question 14: 
Leaders of the hospital-school troop felt that because of the school 
being the type of institution that it is, that the leaders needed a 
short basic training program about the hospital, its services, and 
its ways of work, as well as the understanding of the individual 
needs of the children, and that such training should be provided by 
the hospital-school. 
The information gathered about handicapped girls in institution 
troops does not vary essentially from the information obtained about 
11 handicapped girls in "regular" troops; it is here sunnnarized under these 
main headings:-- Social adjustment when girls entered troops; Participa-
11 
tion in troop activities; Social adjustment at time study was made. 
I! Social Adjustment 1fuen Girls Entered Troops 
When these girls entered their respective troops, they came in be-
cause they wanted to and because other girls already . in the troop urged 
-
to newcomers to the hospital or school to join. Most of the girls were 
I' already adjusted to their physical situations, and vrere eager for nevf 
-
1 
experiences which would make them more like the normal girls. They were 
ready £or a group experience. 
I 
I Participation in Troop Activities 
Girls looked fonvard to the meetings and attended regular~; the.y 
entered into activities whole-heartedlY• Girls and Leaders chose activ-
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i ties which would help them to be as nmch like normal girls as possible 
and to be ready to join regular troops when they returned to their own 
communities. Clirl leadership was not strong because, in one troop, of 
their limited previous experience and, in the other troops, because of 
their relatively short stay in the hospitals. Program activities in some 
cases had to be adapted to the girls, but in other cases activities were 
chosen which any girls could do even while bed-ridden. Inter-troop acti v• 
ities were carried on on the same basis. 
I! Social Adjustment at Time Study Was Made 
All girls, even those with the most limited experience, had obtained 
1 a reasonable degree of social adjustment before they entered their troops, 
with the exception of the two girls mentioned in the answer to question 9. 
II 
Their social adjustment further improved as they began to things 1¥ith and 
1 for other people. 
Special Contributions That Girl Scouting Makes To these Girls 
The superintendent of one of the convalescent homes and a staff mem-
11 
' ber of the hospital-school both expressed these same ideas that the big 
I contribution of Scouting has been in the spirit Yd1ich the girls show as 
I they become interested in persons and things outside of their ovm indi v-
idual problems, and in the fact that Scouting gave them a chance to develop 
and plan things that they themselves wanted to do, a factor ver,y necessar,y 
11 when they nmst live on a rigid schedule and have so many things done to 
1 them and for them. 
All the leaders of the four troops feel that Scouting's big contri-
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bution is the fact that the girls lmow that it is a program for "normal" 
girls, and makes them feel more like other girls rather than unlike 
them, and that i t will, hopefulJy, be a bridge f'or them back into 
community activities when they return home. 
Problems Or Limitations Of Ref'errals 
There is no problem of receiving ref'errals of' girls into these troops. 
Ver,y little is known by the leaders or hospital personnel as to 
whether or not these girls are successf'ul in getting into troops in their 
own conmrunities. The leaders make sure that the Girl Scout records go 
with the girls when they leave the school, hospital, or convalescent home, 
but beyond that it is left up to the girl and her f'amily to see about her 
getting into a 11 regular11 troop. 
Handicapped Girls in Both Types of' Troops 
The writer has studied all information obtained about handicapped 
girls in both types of troops f'or any correlations between handicaps and 
social adjustment. 
Ther e is no cor relation betv een the obvious clisabili ties and disfigure-
ments and degree of social adjustment. There is no correlation between the 
time of' life that handicap was received and degree of' social adjustment. 
There is corr elation be~veen unresolved emotional problems and lack of 
social adjustment. Five girls were known to have emotional problems acco~ 
panying their physical handicaps. The one with the severely burned face 
was helped by her leader and the groups's acceptance of her, and at a later 
date some plastic surgery, and at the time of these interviews was not as 
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emotionally upset as she had been at the time she joined the troop; she 
made a good social adjustment. The other four girls whose emotional 
problems persisted at the time of the interviews gave no evidence of 
really good adjustment outside the troop, but two of them were beginning 
to make a good social adjustment within the troop. All other girls, who 
had no apparent emotional problems accompanying their physical handicaps, 
made satisfactory social adjustments in their troops. 
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CHAPTER V 
SUl!MARY AND CONCLUSIONS 
This study was a cross-section sampling of typical physical handi-
caps found among girls in a community. Thirteen kinds of handicaps were 
found among forty-nine girls; all these kinds -vrere included among the 
twenty-eight girls in 11 regular11 troops used in the study. The sampling 
of physical handicaps requiring hospital or institution residence included 
all ldnds except long-term illness such as tuberculosis and the permanent 
disability of blindness. 
A ll'f'JPical11 Handicapped Girl In A 11Regular11 Girl Scout Troop 
From t.ht: information obtained about the twenty- eight girls in these 
troops it is possible to make a composite picture of a 11typicaln handi-
capped girl in a 11normal11 Girl Scout troop, using seventy-five percent of 
them as the basis for typical (twenty-one out of twenty-eight girls). 
The "typicall' handicapped girl in a 11 regular11 Girl Scout troop has 
had her handicap since infancy or early childhood (twenty-five girls); 
she joined the troop on her own initiative (tlrrenty-one) with other girls 
in her school class as a troop was being formed, or she was brought in 
qy a friend alreaqy in the troop; she was alreaqy adjusted to her physical 
condition vvi th no apparent feelings of sensitivity or embarassment about 
1 her handicap, and Yrit..h.out accompanying emotional problems (twenty-one), 
and she was ready for a group experience (twenty-five). 
She attends troop meetings reg1.llarly (twenty-two), a11d participates 
in activities to about the same extent as other members of the group 
(twenty-six), she is com_pletely accepted b"-J other members of the group 
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( brenty-sixJ, her physical condition either remains the same or improves 
during this time (twenty-five), she makes a good social adjustment within 
this group (tvfenty-four), and she shows evidence of satisfactory social 
adjustment outside the troop ( i.;vrent;-one). 
Reactions in the troops indicate no apparent prejudice or feelings 
about the handicap (twenty-one) or feelings that have dissolved upon 
knowing the girl (five). There were no limitations or changes in program 
because of the handicap ( tvventy-two). 
Other Facts Summarized For Emphasis 
All handicapped girls in "regular'' troops had had their disabilities 
several years (minimum three years) before they joined the troops, but 
seven of them had not yet, adjusted to the situation. 
In ca ses of severe cr'.i.ppling or deforrnity from birth (five of these) 
other girls at first found it difficult not to stare or shrink away from 
contact; but ·with all of these, a s the fascina tion wore off, the girls 
became fully accepted and "nobody thinks anything about it anymore" 1-vas 
the comment of each of these leaders. 
For the handicapped girls in both types of troops, social adjustment 
was noted by the leaders of those troops as being good and remaining good, 
as slipping back , or as improving. While no criteria have here been 
worked out to measure degree of adjustment , it is reasonable to assume 
that leaders•, parents•, and institution staff members' opinions have 
some validity because social adjustment is the ability to get along 
comfortably wi. th other people and part of this depends upon reactions 
and opinions of people with whom one lives or comes in contact. Of the 
twenty-eight individual girls studied, two slipped back, eighteen con-
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tinued same satisfactory adjustment as when they entered the troop, and 
the other eight showed evidence of improved social adjustment. Of the I 
girls in institution troops, only two were reported as not having a satis- I 
II 
factory social adjustment when they entered their troops and both of these 
made some progress during the time they were members of their troops. 
Leaders working with institution troops feel more need of special 
help in understanding the nature of various handicaps and their treatment, 
institution policies and procedures, and how to handle unexpected develop-
ments, than do the leaders of "regular" troops. The latter find that this 
kind of help is usually offered them when the girl joins the troop. The 
areas in which leaders feel they get the least help when they need it is 
in dealing ~lith emotional problems, and where leaders feel the most frus-
tration is with parents who refuse to recognize a physical handicap and 
thus increase a child's difficulties. Leaders working with physically 
II 
II 
handicapped girls do not feel the need of special training or program help I 
to Yvork 1vi th these particular girls because they either consider t hem to be jl 
"just like the others" or ·work out their mm adaptations of program as 
needed. 
Conclusions 
All physical handicaps, or degrees of same, are not comparable in 
their effect upon the individual or his ability to part.icipate in group 
activities. In this study all of the physical handicaps found in "regular" 
Girl Scout troops, and in the convalescent-home or hospital troops (where 
most handicaps are temporary), and some of those in the hospital-school 
troop were of such nature as to perrni t the girls t o participate in many 
ldnds of activities even though some activities are circumscribed~ 
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This study attempted t o cover a cross-section of physi cally handi-
capped gir l s participating in the Girl Scout organization. If it 11as 
t ruly a cr oss-sect ion, then the conclusi ons might by implication pertain 
t o t he l ar ge ma jority of physically handicapped girls in Girl Scout troops, 
but the rvriter does not make such a claim in of fering t hese conclusions 
which pertain only t o the examples obtained in t...his study. The general 
conclusions which the writer has drawn are:-
a) Most of these handicapped girls have already made a good soci al 
adjustment before joining a Girl Scout troop. 
b) Those handicapped girls vmo have not already made a good adjust-
ment can be helped in a Girl Scout troop 1vith an underst anding 
-leader. 
c) It is difficult to help, through the average Girl Scout troop, 
d) 
those girls who have deep emotional problems which are actually 
the real problems. These girls need additional special help 
which is not within the training and ability of the usual Girl 
Scout leader. 
The only handicapped children who seemed unable to keep up 1vi th th~ 
others, or who actually slipped back in their physical and social 1\ 
adjustment, and thus were regarded as 11 different11 , were the ones 
whose parents refused to admit the handicap and do anything about 
it. 
e) There is no appreciable correlation be~veen obvious handicaps 
and degree of social adjustment, nor between birth and early 
handicaps and social adjustment, nor between later handicaps 
and social adjustment, but unresolved emotional problems do show 
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coiTelation with lack of social adjustment. 
f) The proportion of these handicapped girls -who joined troops of 
t heir own accord, noticeably made contributions to their troops, 
acquired nevv skills, and developed some leadership abili "bJ, seems 
about the usual proportion -- as the writer compares them with 
other groups in her experience -- to be found among any other 
twenty-ei~1t Girl Scouts~ 
g) No adaptation of Girl Scout program activities is necessary with 
most physically handicapped girls, except as a troop builds its 
program around kinds of activities that the handicapped child 
can do. 
h) The use of a normal girls1 program helps the handicapped to ieel 
more like others and to strive to be as normal as possible. 
i) No special qualifications, beyond those for any Girl Scout 
leader, are needed for leaders of physically handicapped girls. 
The questions to which the 11ri ter hoped to find answers during the 
study are listed in Chapter I as "Purpose of Study". Some of these have 
been a?swered wit hin the general conclusions above. Answers to other 
questions are not as readily apparent and should perhaps be considered as 
impressions that the writer has received during this study and from the 
preparatory reading for this research. 
The way that Girl Scout membership helps in the social adjustment of 
physically handicapped girls is in the fact that these girls are accepted 
as f'ully participating members in a "normal" girls program, thus helping 
the handicapped to feel less different; also the fact that there is a wide 
choice of program activities, and many different ways in Which an indivi-
dual can participate in the group 1 s projects, allows each girl to develop 
54 
according to her mn1 abilities and interests. Primarily the help in social 
adjustment is the same for the handicapped as for the "normal" girls - a 
-
sense of 11bel6nging11 ~ 
The limitations of the Girl Scout program in helping with the social 
adjustment of the physically handicapped are in helping those 1Vho have 
emotional disturbances or problems because most Girl Scout leaders are 
not trained to deal with these special problems; and most of these girls, 
and very often their families, need special help in working through these 
problems. Case consultation assistance is not usually available to the 
average volunteer Girl Scout troop leader. Also the Girl Scout program 
is geared to meet the needs of "the average, normal girl", and thus the 
program of a whole troop should not be planned by a leader specifically to 
meet one girl's emotional needs as · this migh·G not further the development 
of the group and the rest of its members, especially in the area of prog-
ram planning by the group itself.: ~ 
There are special values in the fact that the Girl Scouts are a large 
national organization ·with groups accessible in nearly all communities, in 
that a girl who is a member and moves to another community, or from an 
institution troop to her home connnunity, has an en·{jree to another Girl 
Scout troop. For the physically handicapped girl, the familiarity of prog- 1 
ram activities and ways of 11rork -- the ide.a that she "knows what she's 
getting into" - is especially helpful in maldng an adjustment in a new 
group, and in maldng new friends. In this study it could not be deter-
mined how many institution members actually transferred to "normal" troops 
as the initiative for transfer rests with the girl and her parents. 
Membership in a troop of 11normal11 girls would seem, from what this 
writer has read and observed, more effective than membership in a special 
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troop for the physically handicapped, with the exception of those girls 
needing special help in adjusting to their physical situations and who 
would at first be more comfortable in a group all of whose members have 
a similar handicap, and with the exception of girls residing in insti-
tutions where, of necessity, the group membership is within the insti-
tution. This conclusion is based on the many opinions that a physically 
handicapped child is normal except for the particular disability or ail-
ment, and the more that child is encouraged to associate with "normal" 
people and helped to keep up with them the better the social adjustment 
that child will make. 
No special training or help w.i. th program, beyond that available to 
all Girl Scout leaders, is needed for leaders of physically handicapped 
girls; but the leaders often need, and in most cases are able to get, 
special help in understanding the nature of the handicap and Yihat to do 
for the child in case of an "attack" ·as in some illnesses. Leaders do 
need assistance in securing special help for the girls with emotional 
problems accompanying their physical handicaps. For some leaders this 
special help would be case consultations for the leader so that she might 
learn how she can help the girl through and outside the troop meetings; 
for other leaders this special help might be in making a referral to a 
trained person (as a clergyman or a case worker) who could help the par-
ents and/ or the child. The wri. ter has come to the conclusion that this 
sort of consultation and referral help should be available to volunteer 
leaders, because of the obvious distress of some leaders who realize they 
cannot help such children vvithout the cooperation of other specially 
trained people~ 
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Problems of Referrals 
Any conclusions about the problems of referrals must be considered 
as to the different persons or groups from whom or to whom referrals are 
made. 
Problems of referring physically handicapped girls to Girl Scout 
troops were not apparent from this study, as no leader reported problems 
in receiving referrals, and the study did not attempt to include informa-
tion from other persons who might be in the position of making referrals 
to a Girl Scout group. From previous experience and general knowledge, 
the WTiter can state that usually a person who yf.ishes to have a handi-
capped girl join the Girl Scouts contacts either a troop leader or a Girl 
Scout office, and the girl enters a troop as any other girl does if there 
is one conveniently located near her, immediately or as soon as there is 
room in the troop; usually, also, these girls have a sufficiently high 
level of functioning and ability to care for themselves to allow them to 
participate readily. However, in some instances, it would seem necessary 
that the responsibility of determining whether a physically handicapped 
girl can function sufficiently to be able to participate in any group or 
the program of a particular group must be assumed cooperatively by the 
receiving agency and group leader and the referring agency or individual. 
'l'here are problems of following up on girls leaving institution 
troops; the institution does not take responsibility for referring the 
girls to voluntary groups in their home communi ties, and the volunteer 
leaders of the institution troop do not have the information about troops 
in the girls' home communities in order to either refer the troops to the 
girls' parents or the girls to the troop leaders. It would seem that 
Girl Scout councils or committees sponsoring institution troops could 
obtain such information and take an active part in making these referrals. 
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There are problems for the leaders 1vho would like to make referrals 
about girls who need special help, and for the leaders who would like to 
consult a specially trained person about a particular child's problems 
(as previously mentioned). Channels are not open to the lay person, which 
most Girl Scout leaders are. (A similar situation exists when a girl with 
an emotional problem is occasionally referred to a Girl Scout troop, in 
that information vrhich would help the leader understand and work w.i. th the 
girl is not given to the leader because she is a lay person. This state-
ment does not actually have a place in this thesis but is included because 
it supplements the previous statement and should be considered in the 
whole area of making referrals to groups whose leaders are volunteer lay 
persons). 
Recommendat ions 
These recommendations are addressed primarily to the Girl Scout 
organization -- national and local units -- and to any ot her agencies or 
institutions concerned with improving group work services to physically 
handicapped children:--
1) That consideration be given to ways of implementing referrals 
(as mentioned in preceeding section). 
2) That special consultation help in understanding individual 
children's pr oblems be made mor e readily available to volunteer 
group leaders. 
3) That more effo~t be made in communities to search out and 
encourage physically handicapped girls to join Gi rl Scout 
troops (or other "normal 11 children 1 s groups). 
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Finally, conclusions having been drffi~, piece by piece, in an attempt 
to answer the questions posed in the Purpose of the Study, the Yrriter has 
come to the main conclusion that membership in Girl Scout troops can and 
does help physically handicapped girls in their social adjustment in the 
same ways that i t helps so-called normal girls. They learn to accept 
themselves and others, and others learn to accept them; they 11belong11 and 
contribute to the group 1 s development, which is a part of their own social 
adjustment. 
As a result of this study it is hoped that a bit more evidence has 
been added to support the opinion that handicapped children are like 
normal children, that their needs and potentialities are similar, and that 
they do contribut e and take a responsible place in society in the same 
proport ion and manner as do other 11 normal11 children. 
A~1(g~ 
Ri ch1rd K. Conant 
:.o:.n 
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Council 
Arlington 
Boston 
Braintree 
Hingham 
Lexington 
Malden 
Medford 
Melrose 
Nevrton 
Quincy 
Scituate 
APPENDIX A 
GIRL SCOUT COUNCILS CONTACTED IN LOCATING 
PHYSICALLY HA.NDICAPPED GllilS IN "REGUlAR" TROOPS 
-
No. Troops No. Girls No Troops No. Girls 
With With Used In Used In 
Handicapped Handicaps 'Ihis Study This Study 
Members 
1 1 1 1 
8 14 2 6 
2 2 1 1 
1 1 1 1 
2 2 2 2 
4 4 3 '.;3 
4 4 1 1 
1 1 1 1 
3 4 1 2 
5 7 2 4 
0 0 0 0 
Somerville 0 0 0 0 
Stoneham 0 0 0 0 
\'lakefield 2 2 1 1 
Watertown 2 2 2 2 
Wellesley 2 2 2 2 
Total 40 49 21 28 
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APPENDIX B 
TYPES OF PHYSICAL HANDICAPS LOCATED, 
AND THOSE I NCLUDED IN THIS STUDY 
Type Of Handicap 
Facial disfigurement 
Cerebral palsy 
Incomplete extremities 
Epilepsy 
Deformed spine 
Deaf-mute 
Hard-of-hearing, & speech difficulty 
Hard-of-hearing, ~ speech diff~ 
Crossed eyes and speech defect 
Speech defect (psychogenic?) 
Blind 
Partially blind 
Lameness - result of polio 
Cardiac condition - result of rheumatic fever 
Lameness (hip requires operations) 
Asthma 
Diabetes 
.. 
No. 
3 
4 
3 
1 
1 
1 
4 
7 
1 
1 
1 
3 
7 
4 
1 
4 
3 
Total 49 
No. Used 
In Study 
2 
2 
3 
1 
1 
0 
3 
4 
1 
1 
1 
2 
2 
1 
1 
1 
2 
28 
! 
I 
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APPENDIX C 
GIRL SCOUT TROOPS IN I NS'fiTl.JTIONS 
FOR THE PHYSICALLY HANDICAPPED, 
USED IN THIS STUDY 
Name of Institution Location 
Children's Hospital Boston 
House of Good Samaritan Boston 
Children's Convalescent Home Wellesley 
Massachusetts- Hospital School Canton 
I ~ 
/I 
,! 
Type of Handicap 
orthopedic 
cardiac 
orthopedic 
orthopedic 
APPENDIX D 
BASIC PROGRAM BOOKS FOR LEADERS OF GIRL SCOUT TROOPS 
(all published by the Girl Scouts of the u.s.A.) 
Brownie Troops 
Leader• s Guide to the Brownie Scout Program 
Brownie Scout Handbook 
Intermediate Troops 
Leadership of Girl Scout Troops - Intermediate Program 
Girl Scout Handbook 
Senior Troops 
Leader's Guide to the Senior Scout Program 
Senior Girl Scouting 
For All Troops 
The Girl Scout Leader (a monthly magazine) 
Safety Wise 
National Policies 
Troop financing in Dollars & Sense 
Troop Records and Reports 
Many additional specialized books are available in each 
of the eleven program fields. 
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Appoint a liaison person to work with the 
institution, hospital, or special school and to 
interpret the Girl Scout program and how it 
may be adapted for the handicapped child. 
The council does this when it finds out where 
troops are needed or has been asked to start a 
Girl Scout troop. 
Interview the adults recruited by the in-
stitution; select those who meet Girl Scout 
qualifications; in consultation with the institu-
tion help these volunteers find the jcibs suited 
to their abilities and interests and train them 
for the specific jobs. 
Interpret local and national Girl Scout 
policies and standards and explain how the 
council, as a chartered unit of the National 
Organization, maintains these policies and is 
guided by these standards. 
Members of Brownie Scout Troop 67 
of Cerebral Palsy Hospital, Durham, 
North Carolina, with their new Bag. 
APPENDIX E 
A pamphlet for 
Administrators 
of Institutions, 
and for Girl 
Scout Councils. 
GIRL SCOUTS -- ALL! 
A small book of 
special helps for 
Girl Scout leaders 
working with Insti-
tution Troops, is 
not included here 
because it is in 
the process of 
revision. 
1\ I 
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APPENDIX F 
GIRL SCOUT TROOP AT THE BOSTON GUILD FOR THE HARD-OF-HEARING 
------ -------
This group was formed for the purpose of helping hard-of-hearing girls 
in their adjustment to wearing hearing-aids and in their social adjustment 
w.i. th other children. 
A request had been made by the Boston Guild for the Hard of Hearing 
to the Children's Aid Association Depa:rrt.ment of Neighborllood Clubs for 
the formation of this group, with the special request that if possible 
the Girl Scout program be used with this group. This was arranged with 
the Boston Council of Girl Scouts, and the three organizations jointly 
-
sponsored this group. 
Representatives of the three organizations met to clear areas of 
responsibility for the group; the leader selected was a student worker 
at the Department of Neighborhood Clubs who had previous background as 
a Girl Scout leader; an assistant leader with the same handicap as the 
girls was secured; the list of girls being referred for membership was · 
considered and selection made on basis of age grouping and nearness of 
their homes to the Guild; purpose and objectives for the group were 
agreed upon:-
a) to assist these girls in their adjustment to using hearing aids 
and wearing them at all times. 
b) to assist those who are vd:t.hdra\m in entering into group 
activities 
c) to facilitate their entering groups in their own neighborhoods, 
by using the regular Girl Scout or Brownie program, with the 
assumption that if the program activities are familiar to them 
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they will f'eel more at home in entering a new group. 
d) to arrange f'or the transf'er of' the girls to Girl Scou-tJ troops 
in their own neighbomoods, presumably in the late Spring, 
with leader having "paved the way" f'or them by contact with the 
leaders of' the groups to which they would be going. 
Preparation of' the children and their f'amilies f'or ref'erral to 
this group had been made by the Guild. All proposed members had pre-
viously been to the Guild f'or auditory training; and their parents have 
confidence in the recommendations made by the Guild about ways to help 
the children adjust to their handicaps and hearing-aids. A letter was 
sent f'rora the Guild to the parent s explaining the proposed group and 
introducing the Department of' Neighborhood Clubs vvorker (leader of' 
-
group) who would call at the homes. 
Leader made home calls to girls and their parents to tell about 
the group, its program, the costs; to learn more of' the background and 
needs of' the girls; and to make arrangements f'or their transportation 
to meetings. 
The group was started in October with f'ive girls (three hard-of'-
hearing, and two with other adjustment problems who had previously been 
ref'erred to the Guild but show no or very slight hearing loss)~ In 
December, the other girl who had been referred by the Guild f'inally 
came in; and in December and January two normal-hearing girls were 
brougl1.t in by the original members. The group continued to meet through 
the middle of May. 
The Girls and Their Backgrounds: 
All the members were between the ages of' eight-and-one-half and 
I 
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thirteen; the eight girls were from seven families; all families were 
of lmv or low-middle income; all girls and their parents had been bom 
·-
in the u.s.A. All families live in multiple-family houses or apart-
ments in crowded neighborhoods; the one family which owns its own small 
business lives in a middle-class neighborhood, but still crowded. The 
homes, except tl1at of the largest and poorest family, are clean and 
neat inside. Only one mother vvorks outside the home, occasionally, to 
supplement income. All mothers keep in contact with girls' teachers. 
Six of the girls were fairly close together in age, learning 
ability, social adjustment, and needs. The other two were chronologic-
ally and mentally younger, and were in special classes in school. 
Except for these two girls, the group did h_ave nmch in common even though 
-
they did not realize it. Because of the neighborhoods in which they 
lived, their hearing difficulties, and younger children to care for, 
these girls had been kept rather close at home. This was also true of 
the two normal-hearing girls. None, except the youngest, and most re-
tarded, had ever been members of groups or clubs before. There was there-
fore a common need and desire for them to do things with other children 
outside their crvm families and to have a chance to begin developing "on 
their own". With original members co1ning from six widely separated neigh-
borhoods and not having known each other before, there were no influences 
of family or neighborhood prestige to enter into their relationships, and 
·-
each stood on her own merit as an individual~ 
Meetings and Attendance: 
Meetings were held once a week at the Guild. Time was set to be 
from 3:30 to 5:00, but because the girls came from several sections of 
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Boston and nearby towns they arrived at different times between 3:30 
and 4:30~ Meetings were skipped for two weeks during schools' Christmas 
holidays; in April there was an adcli tional meeting, an ail-day trip to 
Cedar Hill. 
Average attendance throughout the year was good. One girl missed 
seven meetings, but three members had perfect attendance. One reason 
for this good attendance was that all girls, except the one who missed 
seven meetings (the oldest, from poorest and ·largest fami~, and most 
emotionally disturbed), were escorted to and from the meetings by some 
older person. 
One of the devices used to help the older girls in their social 
adjustments was that of having them travel to and from the meetings by 
means of public transportation with an older young person as companion 
-
to help the girls learn their way around. 
Program: 
' From the beginning it was purposely planned to work with this group 
just as one •vould ·with any other new small Girl Scout. troop, to see how 
these girls would get along, and to help them feel D.ke ot hers rather 
than unlike ot_i-lers . As time went on and interests and abilities became 
evident, there were usua~ two divisions within the group and a leader 
working v.ri th each. The two girls who were in special classes in school 
were often not interested in the same things as the other. girls and de-
manded much individual attention. Regularity of attendance helped make 
for continuity of program. 
Kinds of activities in which the group participated throughout the 
year are listed here, and it is indicated in parentheses if the activity 
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vras initiated by the girls:- active games (often by girls), holiday 
crafts (girls), clay and pottery, refreshments at end of every meeting, 
cleaning up after refreshments (after first fm7 meetings this usually 
initiated by girls), candy maldng (girls), Christmas wreaths of ever-
greens, out-of-doors activities, trips, singing games and folk dancing 
(after first time, initia .ed by girls), requirements for Girl Scout 
Tenderfoot test, charades, plans for trips. Special activities included 
a visit to the Boston Nursery Training School, a trip to the John Han-
cock Observation Tower, and all-day trip including cook-out at the Girl 
Scout camp at Cedar Hill, an Investiture ceremony and party for their 
mothers. 
Activities were often suggested for the f'irst time by one of the 
leaders, then later when asldng for suggestions of what to do girls 
" 
would ask for "more of -"• The "original" suggestions from girls wer.e 
usually games played in school or on the streets, or the holiday crafts 
done in schools, or familiar activities at home. Duration of most 
activities was for part of one meeting, or in a few cases a whole meet-
-
ing; in the case of plans for trips, and M.C~'s pottery, and the folk 
dancing, these extended over several meetings. 
Girls' participation (the six older girls) was enthusiastic and 
meaningful, but the lack of participation with the group on the part of 
the other two was often disturbing to those six. There was definite 
progression of activities in games, singing games, outdoor activities 
and trips, and in the pottery for M.C~ There was some achievement for 
the group in that they had become Tenderfoot Girl Scouts, and they were 
able to work together easily and happily at the cook-out at Cedar Hill. 
From their interest in all activities and the way they wanted to 
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participate in choosing and planning, it was apparent that the girls 
were anxious to try new things and to do their share; but the 1imi tations 
of their mvn previous experience indicated that most suggestions would 
have t o come from the leaders -who would have to plan carefully to 
give them a >'fell-rounded experience. These girls in planning ability 
were behind others of their age all year, but did reach the point where 
they could choose from among activities suggested by different ones, 
and could choose sui table activities regardless of who suggested them. 
Relationships "W'i thin Group: 
There >vas no indigenous leadership; there were no sub-groups; there 
were no conflicts. The nearest approach to sub-groups was in the 
leaders• separating older (six) and younger (two) girls occasionally 
so t hat each could work at their own interests and speeds. Even in 
choosing partners for games or wor k to be done there were no noticeable 
pairs always together, and the older girls did try to bring the younger 
.. 
ones into things. Occasionally the oldest (immature, disturbed, and 
withdrawn) and one of the younger girls (disturbed and aggressive) 
would start fooling around and interfering with the others; the others 
sometimes showed their annoyance; then ivhen things quieted down, the 
mischief-mal-::ers were just as welcome in the activities as though there 
-
had been no disturbance. 
Group Organization: 
There was no organization within the group, such as officers or 
chainnen of activities or connni ttees, as it had been apparent from the 
beginning - from the composition of the group and the background of the 
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members - that it would be a long time before they might be ready for 
-
this. 
All attempts at planning activities or events were made with the 
group as a whole, with one of the leaders leading or prompting the dis-
cussion. Responsibilities for carrying out the jobs were : g;i.ven to 
different girls who volunteered - or hadn't volunteered enough f The 
leaders tried to see that there was a fair distribution of work and 
responsibility and recognition. 
After several weeks of meetings, five of the girls assumed among 
themselves responsibility for the housekeeping jobs; this was done more 
as individuals than as a group - they just 11fell to 11 and did the work 
without any discussion about it. 
Most of the girls were willing to do their part when told ivhat they 
were to do; but with group activities so new to them, and their ne\mess 
to each other, it was the better part of the year before they began to 
act with others rather than as individuals. The areas where they began 
to work together first were those most familiar to them at home -
housekeeping~ 
Leaders' Techniques: 
Leaders tried to impart the idea that this group was for the girls 
in order that they might have fun, and make new friends, and choose 
things they would like to do from suggestions that the leaders would 
have (in the Girl Scout program). This was done in order that ·they 
might feel it to be 11their11 group but not left completely on their own 
for ideas of ivhat to do. N.tany meetings were pretty vrell planned in 
advance Qy the leaders, but often other things were done if it seemed 
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the girls were more interested in them; and the things in which they 
-
showed the most interest were done more often 1ti th some progressio~ 
Leaders tried to stimulate group plarming by asld.ng questions about 
what they wanted to do; but with their free-time activity experience 
being somffiihat limited, it was always necessar,y for the leaders to toss 
in suggestions, and always more than one idea for them to make a choice. 
Leaders tried to discover interests by listening and asking questions, 
and to stimulate them by exposure to activities. 
The mere fact of coming together in a group, and the travelling to 
the meetings, was a part of the social adjustment of these girls ;T.ho 
had been somevmat over-protected; being with a fmv other hard-of-hearing 
as well as normal-hearing girls helped build their ovm confidence in 
themselves; tlrl.s was further implemented by the presence of a hard-of-
hearing assistant leader who, the girls could see, had made a successful 
adjustment~ Leaders tried to help them in establishing relationships 
beyond their m~ group by having occasional visitors in the group and a 
party for their mothers, and by having them go to the Nursery Training 
School for two meetings and that school's open house. 
No particular techniques were needed for working with these girls 
because of their hearing difficulty other than exercizing especial 
t houghtfulness to be sure that the speaker was seen, heard, and under-
stood. Specific suggestions along these lines were given to the leader 
by a Guild staff member. 
Group Development: 
Although there was compar atively little development of the group 
as a group, during the last f ew meetings and particularJ~T the tvro trips, 
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there did seem to be an emerging group feeling, enjoyment of doing 
things together, and a tendency to want the members to conform. 
Adjustment of Individuals to Hearine Aids and Group Activities: 
Of the six hard-of-hearing or emotionally disturbed girls f or whoi!l 
t:bi s group vras formed, five had hearing-ai ds . Two of them 17ore them 
r egularly vr.i. thout apparentl;>r any urging or embar a s sment; one 1'1ho had 
resisted the heari 1g-aid wore i t more frequently towards the end of the 
group' s year; one nhose hearing loss was slight and had other physical 
difficulties seldom wore hers towards the end of the year, and did not 
seem to need it; the one who was so disturbed and withdravm. that she 
would not join t he group until she had acquired her hearing-aid then 
wore it regularly. 
Of these six girls, two had been shy but now withdrawn upon enter-
ing the group and soon entered into activities wholeheartedly and were 
among those referred to other groups at the end of the year. Only one 
had really been emotionally wi thdravm, arid she gradually entered into 
things >T.ith increasing enthusiasm and at one time began to be a ggress-
ive; her parents and teacher commented upon her improvement in relation-
ships w:i th other children, but she was not ready for referral to a 
regul a r Girl Scout troop at the end of the year. None of the others 
had beenwithdra~v.n or even shy . 
Referra l of Members to Other Girl Scout Troops: 
nve of the girls (three hard-of-hearing and the tvm normal-hearing ) 
were r eady for referr a l to other Girl Scout troops by the end of the 
meeting year of this special group ; three of these were planning to 
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attend Girl Scout Day Camps, and the other two were · plannine to join 
the suliDner activities of their Neighborhood House. Arraneements had been 
made , as ol"iginally plmmed, by the leader for the girls t transferral t o 
these sunnner activities and Girl Scout troops. All five were most eaeer 
to begin activities '<rlth the groups in their ovm neighborhoods. 
The other three girls could not. be referred to other regular Girl 
Scout troops; two of them because of their emotional problems which still 
prevented them from entering i nto activities ·with others, although some 
improvement had been noted by the school teacher of one of these girls, 
they would still need a great deal of special help. The third girl, the 
youngest and most retarded, was to continue activities 'lvi th her Neighbo~ 
hood House to which she had been going all year. 
Problems of Worldng With The Group: 
The problems of workLng vr.i:hh this group did not stem from the fact 
that some of the girls were hard-of-hearing. The factors which made pro-
gramming difficult were the wide mental age range, the behavior of the re-
tarded and emotionally disturbed girls, and the lateness of arrival (of 
three girls) at each meeting. As indicated earlier, ~«o of the girls were 
considerablY younger than the others in school grade and in intellectual 
ability; one of these girls and the oldest girl had deep emotional problems~ 
These girls required considerable individual attent,ion, and the two young-
est were not ready for a group experience; this hampered group development, 
-
and self-direction. 
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